DIVERSITY IN CHRISTIAN SCHOOLS

Is there diversty among Christian schools? Or are dl conservative Christian
schools essentidly the same—rigidly structured according to Conservative Protestants
interpretations of the Bible and views of moradity? Researchers are beginning to question
the smple picture of amonalithic Christian school movement. Important differences
among Chrigtian schools are submerged in accounts that see them as organized and run
smply according to rdigious dogma

One reason isthat the religious dictates themsalves vary more than is generaly
understood. Even within Conservetive Protestantism, religious dogma doesn't generate
uniformity in schools because it istoo varied. For example, some Consarvative
Protestants use a literd interpretation of the creation story in Genesis to justify presenting
“creation science” as in absolute conflict with evolution. Others see the biblical crestion
dory as perfectly consstent with the generd outlines of scientific theories of evolution
(Nord 1995). At timesthereligious dictates of Conservative Protestantism don’t even
apply to day-to-day classroom activities. Even the most devout Conservetive Protestants
sruggle to figure out exactly what the Bible has to say about whether a school classroom
learning environment should be more authoritarian or egditarian, or whether schools
should focus on the advancement of al students, or expend specia resources on the more
academicdly gifted — or on those who lag behind.

It appears that the Bible can judtify very different schooling Strategies. For

example, for deeply religious reasons, some conservative Christian schools require that



parents share the rdigious orientation of the school, while other Chrigtian schools invoke
biblical commands to support admissions policies that do not include religious
quadifications. Some Chrigtian schools use biblica passages to justify a disciplined,
orderly, and individualized structure for sudent learning. Others give legitimecy to
learning environments designed to foster crestivity and community by drawing on imago
deo doctrines that see persons as reflecting God's image through creativity, imagination,
and socid solidarity.

Besdesthe fact that rdligious dictates point in severd directions a once, there are
outside pressures that shape the relationship among school organization, classroom
practice, and religious principles. Almost dl Christian schools are financialy precarious,
market principles influence their policies and practices. One study has shown that, in an
effort to attract enough students, Christian schools rlax and generdize religious
prescriptions to be acceptable to diverse rdligious parents (Wagner 1997). In addition,
Chrigtian schools confront the same cultural trends as other American inditutions—
trends that privilege individua choice and decison over inditutiond authority. This
American penchant for expressive individuaism (Bdlah 1987) means that most
consarvative religious parents focus on the unique qudlities of individud children and the
priority of parental choice over church dogma

Wak into one Chrigtian school, as| recently did in North Carolina, and the
second grade classroom wall is covered with the children's crestive writing about a
Monet painting. Below the painting of overcast skies and smdl boats on shimmering,
cam harbor waters, the children’s stories answered the question, "Where does the light in

the painting come from?" and, "How does this painting make you fed?' Progressve



educators would be impressed with the open, child- and group- centered learning in this
classroom. Walk into another Chrigtian school classroom in North Carolinaand find first
graders reciting their phonics lesson in unison. A bright and caring young woman, with a
genuine concern for the kids, leads the classin a chorus of "Aaah, Aaah, Apple,” "Eh, Eh,
Egg." The dass has acommunity spirit, much like snging ahymn & church. The drill
included a solo here and there as the teacher asked factua questions, looking for asingle
right answer. Though the classroom atimosphere is hardly grim, some educators would
consder the structure of the learning experience too rigid. They would disgpprove of the
teacher- centered indruction, of the ssemingly heavy-handed curriculum thet is
disconnected from the children's experience and leaves little room for individua styles of
learning and creativity. My purpose, however, is not to discredit or celebrate any
particular approach to teaching and learning, but to understand the diversity of Christian
schoals, which is evident in teaching techniques, admission policies, and so forth.

The diversty of Chridtian schodlsisrooted in religious differences within
Conservative Protestantism, and school organizationa characteristics, such as whether
the school is governed by a parent Board or controlled by a church. The pagesthat follow
describe and explain differences in mission and organization among Chrigtian schools.
Debates about school choice plans, and the relation of public purpose and religious
education, would be better informed if they accounted for the diversity of Chrigtian
schools. Understanding this diveraty requires an andysis of religious traditions within
Conservative Protestantism, organizationa characteristics of Chrigtian schools, and the

educationd leves of Christian school parents.



Chrigian Schools and Religious Traditions

What makes a school "Chrigtian?"' Forty years ago, mainline Methodist and
Episcopd schools, and perhaps even Catholic schools, would be numbered among the
country’s "Christian schools." The dramétic growth in the 1970s of schools within
"consarvative' Protestant religious movements (which emphasized individud savation
through a persond relationship with Jesus Chrigt, the authority of the Bible, missonary
outreach, and close ties between individua faith and everyday life) led to a narrower
definition: a"Chrigtian school" is one that' s affiliated with Conservetive Protestant
denominations, such as the Southern Baptist and L utheran Church-Missouri Synod, and,
in generd, with the dominant streams within Conservative Protestantism in the second
half of the 20 Century, the evangelical, charismatic, fundamentalist, and pentecostal
religious movements.

While these Conservative Protestant religious movements bear afamily
resemblance, their differing histories shape the diversity of Christian schools. Compared
to the evangdica movement, the fundamentalist movement spawned Christian schools
out of its more radica stance on separation of beievers from "the world." Often found
among smaller Baptist and, to alesser extent, Southern Baptist denominations,
fundamentalists seek to nurture children in the faith by uniting church, home, and school
and walling out the outside world (Peshkin 1986). The evangelical movement, which
arose in the 1940s to oppose the fundamentalists, attempts to bring conservative religious
traditions and presence into the broader society and culture. Evangdicasthink of their
Chridtian schodlslessin terms of walling out the influence of the world, and morein

terms of "integration of faith and learning," which includes an active engagement with



and critique of modern society and culture from a " Chrigtian perspective.” For those
within the evangdica movement, particularly among the Christian Reformed and related
denominations, Christian schools make sense because in their view education cannot be
vaue-neutra. A teacher who teaches the difference between Christian and non-Christian
ways of thinking and modds a Christian way of life is the best hope for integrating faith
and learning, according to some evangelicds (Glenn 1987).

Pentecogta's contrast their emotiona and experientia faith with the more staid
consarvative religious faiths, such as fundamentaism (Riesebrodt 1993). The lower-class
origins of the pentecostd movement (Anderson 1979), aswdll astheir emphasison
specid spiritua experience, such as speaking in tongues, hedling, and prophesy, includes
astrong sense of outsider status vis-a-vis the surrounding society and culture (Wacker
1988).

The charismatic movement grew in the 1960s as an offshoot of the evangdlicd
movement, though it shares with Pentecostals an emphasis on spiritud gifts in worship.
Charismatics bring to community worship contemporary forms of music, lifting up of
hands, and other forms of emotiond individud expression (Neitz 1987; Miller 1997).
Chrigtian schools affiliated with charismetic "fellowships' are likely to display greeter
tenson than other evangdica Christian schools between their schooling practices and
traditiona forms of education. They are more likely to eschew highly structured and
authoritarian forms of education, in favor of individua expresson and crestivity (Rose

1988).



Denominations and Chrigtian Schools

The Chrigtian school landscape is colored with the different hues of
fundamentdigts, evangelicds, charismatics, and Pentecostals. And in few cases the
diversity of Chrigtian schools springs from denominations. The Lutheran Church-
Missouri Synod (LCMYS), a conservative branch of the Lutheran church, has a tradition of
Chrigtian schools that reaches back to the nineteenth century. Schools affiliated with the
LCMS, which, for a single denomination, boasts the largest number of schools (over
1,000) outsde of the Catholic Church, have ther originsin the German ethnic
communities in the Midwest. Like Catholics, German L utherans were not welcomed with
open arms in the growing public school movement in the late nineteenth and early
twentieth century, and instead turned to establishing their own schools. Later, the LCMS
schools grew stronger and took on greater symbolic importance in the LCM S struggles
agang “modernism” within liberd and mainline wings of the Lutheran church. This
German ethnic heritage and the struggle over the definition of Lutheranism hasled to
LCMS schools thet are tightly integrated with their loca churches, permeated with
traditiona Lutheran doctrine, and affed by Lutheranstrained in LCMS colleges. The
importance of this connection between school and church is evident in the tuition policies
of the schools, which offer substantial discounts for members of the LCMS church. The
result isthat LCMS students are often the mgjority in the schools, especidly at the
elementary school level. In addition, the schools take on the task of preparing LCMS
children for membership in the church and partaking of communion. These "confirmation
classes," in which children are encouraged to confirm the savation that is offered to them

through the church, are directly integrated into the LCMS school curriculum.



Another important denominationa source of Chrigtian school organizations—
epecidly consdering the smal size of the denomination—is the Christian Reformed
denomination, which tracesits theologica heritage not to Luther but to John Calvin.
Largely based in Michigan and lowa, Chrigtian Reformed churches developed schoolsin
keeping with their Dutch ethnic heritage and their rdigioudy-grounded belief that
education is inherently vaue-laden, and therefore Chrigtians must attempt to integrate a
Chrigtian perspective on knowledge into every educationa nook and cranny. One of the
mogt influentid nationa Chrigtian schooling organizations, Chrigtian Schools

Internationa, grew out of the Reformed denominations.

Diversty of Chrigian Schools

The differences between Chrigtian schools within the various Conservative
Protestant religious movements and denominations are not dways sharp. Over time,
ethnic digtinctiveness has subsided, and some Conservative Protestant religious traditions
in schooling have diffused throughout the movement—partly through the growth and
consolidation of Chrigtian schooling organizations and publishers of Chrigtian school
meterias.

But we can see the outlines of at least three types of Christian schools, each of
which coheres because of digtinctive rdigious networks and &ffiliations as well asthe
character and misson of the schools. Firgt, the Christian schools effiliated with the
evangeica movement, which would encompass some Southern Baptist schools and
many independent Christian schools, tend to be more open to professiona education

techniques and somewhat more focused on academic mission. Christian Reformed



schools maintain some denominationa digtinctiveness, such asther priority of

developing a Christian worldview, while making up akey segment of evangdica
Chrigtian schools. The Christian Reformed schoals, which emphasize engagement of
religion with secular teaching techniques and secular ideas and texts, are not cut from the
same cloth as the more separatist fundamentalist Baptist schools. The fundamentaist
schools—the whipping boy of Chrigtian schools both within the movement and in the
popular press—more strongly focus their schools on developing persond character and
discipline and teaching specific fundamentalist doctrines, such asthe literd interpretation
of the Bible and six-day creationism. A third group of Christian schools, affiliated with
the Lutheran Church-Missouri Synod, seems to mirror the fundamentalist Baptist schools
in thelr tight connection between school and church as well as their emphasison
cregtionism in science classes. Y et the Lutheran schoal culture, with its emphasis on
music, German language, and "confirmation” classes, is not endearing to schools closdy
affiliated with afundamentdist Baptist church.

Beyond these three rdligious types of Conservative Protestant schoals, the
boundaries are less clear. Schools affiliated with charismatic schools may look exactly
like evangelical schools, though some would draw a sharper boundary between
themselves and the outside world and many are closely tied to an independent
charismatic church. Little is known about African- American Chrigtian schools, but they
are likely not only to differ because of race but also because of religion (Emerson and
Smith 2000).

Not al Chrigtian school diversity can be chalked up to religion—socioeconomic

class and organizationad characteristics underlie and often cross-cut religious differences



between Chrigtian schools. Chritian schools run by a board of parents from severd
different churches tend to differ in important ways from schools subsdized and run by a
particular church. Socioeconomic class matters aswell. Middle class and more educated
parents tend to shape Christian schools toward less tension with the outside world, greater
emphasis on academic excdlence, lessrigid socid control of students and greater room
for individud creativity and expresson, and less denominationdly distinctive ways of
integrating religion into schoal life. These sources of Chrigtian school diversity only
partidly overlap with reigious sources. The combination of religious, organizationd, and
socia class sources of diversity has contributed not only to amore colorful Christian

school landscape, but aso to the rapid growth of Christian schools.

The Growth of Christian Schools

The sources of the Christian school movement are deeply rooted in
denominationa and religious history. The strength of these religious movements and
denominations, however, is not enough to explain the explosive growth of Conservative
Protestant Christian schools in the 70s.

In generd, the Christian school movement of the 70s and 80s responded to the
events and trends of the turbulent 60s: the consolidetion of a secular science curriculum
after the Soviet Union raced ahead in space exploration, the counter-culture and urban
riots, and Supreme Court decisonsto restrict school prayer and Bible reading in public
schools. In this context, Consarvative Protestant religious organi zations were well-
positioned—~hoth in organizationa and ideologica strength—to respond with an

unprecedented bricks and mortar campaign. The new breed of Christian schools grew



from roughly 2,500 in 1972 to about 9,000 today, and now comprise about 25 percent of
al private schoolsin the US.

The explogve growth of conservative Christian schools coincided with theracia
integration of public schoals, leading many to claim that "segregationist academies'
predominated in the early years of conservative Christian schooling. No doubt racid
integration in public schools played alarge role in spawning many Chrigtian schoolsin
the past. But the larger issue for most of today’ s Christian schools is the culturd shifts of
the 60s and 70s, which were symbolized so vividly for conservative Chrigiansin the
Supreme Court decisions banning school prayer and Bible reading in the public schools.
In an interview, a Chrigtian school principd in rurd North Carolina school claimed that
the "segregationist academies' have died out and that those Chrigtian schools that survive
are motivated by the shift away from a Judeo- Chrigtian culture. While this principd
overgtates the case, most Christian schools today see their mission as one of confronting
or separating from aworld thet, in their view, haslost its mora and spiritua bearings
(Arons 1983). Racia segregation seems far overshadowed by concern for bringing
together family, church, and school in a common subculture (Rose 1988). In their view,
they are not choosing to withdraw from American society; rather, the culture and society
have moved away from them (Fowler 1989).

Painting Chrigtian schools with aracist brush misses most of what animates their
diversty. And, for many Christian school administrators, opennessto racid diversty is
now amost a necessity if they are to stay focused on their religious character. With many
competitors salling private education, the Christian school claim to areligious brand

name iswhat makes their product unique. The charge that they are sdlling racid
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exclusveness questions the identity of most Chrigtian schoals. In defense of this identity,
Chrigtian school administrators struggle to get gpplicants to consider and appreciate the
religious digtinctiveness of their school, as opposed to its academic qudity, reative safety
for children, or effectivenessin maintaining sudent discipline. Rdligious didinctionisa
precarious thing, though, vulnerable to the corrosive effects of market forces and parents
concern for status mobility and individua success. It takes a great dedl of ideologica
work, as culturd sociologigts are fond of saying, to integrate religion into al aspects of
school life (Wagner 1990).

Rather than using religion to judtify racia excluson, most Chrigtian schools now
seeracid incluson as away to demondtrate that religion matters becauseiit (at least in
theory) can create ties across races. Seenin thislight, it isinteresting that studies show
that the Christian school context creates greater interaction across student racia
differences than do public schools (Greene 1997). Policies of racid incluson are required
both for public relations reasons, since Christian school adminigtrators are sengtive to
charges of raciam, to maintain the uniqueness of areligious educationd product, and to
enhance their own identity as people who put rdligious principle before dl ese.
Interestingly, most of the schools | visited made specid efforts—including reduced
tuition—to reach out to African American churchesto increase theracid diversity of
their school.

A Chrigtian school is more accurately understood from within the reigious
movement in which it grew. The Lutheran Church-Missouri Synod emerged out of its
German heritage and its conflicts with early public schools, later with the libera trends

among other Lutheran denominations. Christian Reformed schools have a Dutch heritage
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and digtinctiveness that hails from the theology of John Cavin. Fundamentaist schools
are explicitly structured to create areligious enclave within a hogtile society and culture.
And the so-called "Classca Christian Schools," one of the youngest and fastest growing
types of Chrigtian schools which | discuss below, emerged as some evangelicds attempt
to follow Dorothy Sayer's work on the divisions of knowledge and learning techniques of
the Middle Ages. In light of the digtinctive ethnic and religious history of each Chrigian

school tradition, no sngle explanation of Christian school growth is adequte.

Indde Chrisian Schools

What are Chrigtian schools actudly like? Though there is no one answer to that
question, | offer some glimpses of Chrigtian school diversty through my visitsin 1999 to
five Chritian schoolsin North Carolinaand Indiana*

Free Will Baptist

In 1974, Free Will Baptist Christian School opened in amedium-gzed city in
eastern North Carolina, and eventualy grew to 250 students from kindergarten to twelfth
grade. The principa, Mark, a seasoned veteran of 19 years, explained that the mission of
the school was to train and disciple children in "the faith." From the Sze and prominence
of the sports trophy case, it would be difficult to tel this school from many public
schools. But the plaques and trophies were sprinkled with biblical verses thet tried to
bal ance religion and sports—for example, the "Lydia Christian Athlete of the Year

Award" was inscribed with the biblica proverb, "A virtuous woman is hard to find."

1| created fictitious names for the schools, since Christian schools—as with most public organizations—are
sensitive about their public image.



Pardlding the scholar-athlete awards in public schools and colleges, the sports awards at
Free Will Baptist mix rdigious and ahletic virtue.

Mark explained that his school isarib in the umbrelathat is Free Will Baptist
church. Many of the mgjor decisons at the school are made after consulting with the
Deacons and pastor of the church with which the school shares facilities. And about 40
percent of the students and their parents attend the sponsoring church. While effiliated
with asmdler, fundamentalist Baptist denomination, Mark noted that they do not try to
change students  Christian bliefs, but only ingst on "things pertaining to salvation.”

The atmosphere at the school can only be described as disciplined. Students, even
the younger ones, egt their lunch in amazing tranquility. Dressis rediricted; the girls wear
skirts and dresses. Movement through the hallways is for the most part orderly. Asthe
principa put it, the school can redly run itsdf—that was not hard to believe. Classroom
activitiesfollow fairly closdly an integrated curriculum put out by a Chrigtian publisher,
Bob Jones University Press, that is popular for many in the fundamentaist wing of
Conservative Protestantism. The program uses dmost entirely phonicsin its reading
ingruction.

Thefirg grade dass| visited was running through its phonics drills with gplomb.
If not welcomed by some professiond educators, it makes for arather impressive display
of advanced phonics knowledge at this young age. And it is griking that nearly dl the
kids appeared to have mastered the drills, and that the class seemed to have built
community partly through its structured classroom exercises. The teacher brought
Chridian faith into the classroom in ways that supplemented materia that would be fairly

gandard fare in public school classrooms. For example, hedth classis taught from a Bob
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Jones book, entitled "Hedlth, Safety, and Manners." The kids seemed excited about
getting their books out and read together that "God gave us eyes that work—we are
thankful. God expects me to take care of my eyes, too.... God made our heads so
wonderfully that our eyes are protected.” The teacher then asks the classwhy God "put
your eyebrows there?' and later reminds the class that "God gave us the responsbility to
take care of our bodies." In thisway, learning about and caring for the body is given a
sacred motive, but, as in public schools, the kids are till Smply learning to wash their
hands before medls.
First Baptist Christian School

Firgt Baptist Chrigtian School in Indiana was quite Ssmilar to the Southern schooal,
but with a sronger fundamentaist flavor. The mission at this schoal isfirmly oriented
toward the moral development of the child, the building of Christian character. The
principa here, Jeff, a graduate of Bob Jones University, was younger and less
experienced than the principd a Free Will Baptist. Partly because of Jeff's rdlative
inexperience, the First Baptist pastor and deacons play alarge role in the decison-making
at the schoal. The sponsoring church aso offers scholarships to children of church
families

This school requires parents to Sgn a statement of faith, which closdly follows
conservative Baptist doctrine. In practice, parents are Smply agreeing not to oppose the
teaching of Baptist doctrine in Bible studies class. Parents mugt also have a
recommendation and nomination from the pastor of their church, which certifies that they
are active in the church. In addition, | was surprised to learn, the gpplicant's pastor must

read the Baptist doctrind statement of the school and circle the parts with which he
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disagrees. Asthe principa explained, this is necessary because the three key engines for
the spiritud and mord development of the child, the church, family, and school, mugt all
be pulling in the same direction. As Jeff seesit, some Chrigtian schools have an
evangdligtic purpose, but his school mgors on discipleship, that is, creating discipline and
character befitting followers of Christ. Those who want to come to the school, then, have
to clear some fairly high hurdles. Jeff explains that the school attemptsto "gpply the
Bibleto every areaof achildslife”” And he saysthat he can usudly tel if a progpective
parent is serious about the kind of Christian education that the school provides. Parents
looking only for discipline and orderliness are sometimes turned away. As J&f putsiit,
these things are important, but the school "must have a spiritual reason for existing.”

In practice, that spiritudity comesinto learning through the Bob Jonesand A
Beka curriculum, aweekly Chapel in which the principa or alocal pastor chalenges the
students to greater discipleship, prayer and devotionds at the beginning of classes, and a
dally Bible classfor dl students. In addition, students are encouraged to do "Chrigtian
service" including sharing their faith with others and helping in the schoal or
community.

The school has many of the dements that are often thought to mark al Chrigtian
schools. As at Free Will Baptist, corpora punishment isdlowed, but it isused only asa
last resort. In addition, boys can only be spanked by the principa, and the girls, only by a
female teacher. Witnesses must be present, and the parents must be notified. Before
discipline problems require spanking, teachers and adminigtrators try to persuade the

child by reading Proverbs from the Bible, or giving demerits or detention. Cregtionism is
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taught in science dlassfirgt, and then evolution is discussed as a competing theory. Most
teachers are not accredited, athough they have college degrees.
Trinity Christian Academy

An independent school of 65 eghth through twelfth gradersin rurd North
Caraling, Trinity Christian Academy places much more emphasis than the Baptist schools
on academic excdlence. The mission of developing Chrigtian character is clearly part of
the culture and structure of the school, but academic excellenceis seen as a Christian
cdling to glorify God in this world. The academic emphasis provides asmdl but vigble
niche for the school within a community in which education is not highly vaued. In
response to that lack of academic concern in existing schools, a handful of highly
educated Chrigtian parents banded together in 1988 to start a school in which academics
and Chrigtian community would coexigt.

Some parents leave Trinity because they are not comfortable with its press for
academic excellence. On the other hand, three students who were expdled from public
schools for drugs and fighting have improved markedly under Trinity's rigorous
discipline and academic focus. The solidarity within the school and across family and
school contributes to effective socidization of sudents. Students are called upon to
include "problem” youngsters and, as the sudents would say, "weird" kids. Students
caught smoking behind the school were suspended for the day, received a zero on their
tests, and given aweek of cleaning duties at the school, including mopping floors. The
students apologized publicly to the rest of the school for bresking the rules.

Theday artsat Trinity with ashort chape in which a student and a tescher

provide an inspirationd reading or devotion. At one chapd, agirl read an ingpirationa



passage, warning againg the attitude that "if it feds good, doit." The mord of the sory
was that fedings are not an adequate guide to mordity and learning. Prayer and
announcements follow within a school culture that is best described as afamily
atmosphere. The chapel ends with the older students giving Ms. Bishop, who has been
principa for four years, a"circle hug" in appreciaion of her work over the school yeer.
Aswith many smdler schoals, the leadership has much to do with the overal atmosphere
of the schools and its successes and failures. In this case, even the Sudents are wildly
enthusiastic about "Ms. Bishop.”

The family atmaosphere no doubt arises from the struggles and sacrifices that
parents and teachers make to keep a newborn organization going. Aswith many
independent schools, finding adequete facilities on a shoestring budget is a chalenge.
After saverd attempts, Trinity was able to rent a rundown community center in a poor
area of town. Fixing up and maintaining the building, while kegping in good favor with
ther city landlord, is ateam effort—parents, teachers, and students work side-by-sdein
this endeavor.

Reformed Christian School

Reformed Christian School, located in amedium-szed city in Indianais
associaed with Chrigtian Schools Internationd, the school group most closdly effiliated
with the Chrigtian Reformed church. Many of Reformed Christian schools teachers
graduated from Cavin College in Michigan, and severd parentsin the school’s
leadership attend the Chrigtian Reformed Church in town. The school has 150 students
from preschoal to eghth grade, and itsfacility isanew brick building with wide halways

and comfortable classrooms—an expendve building financed primarily by two people
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committed to Reformed schooling. Since the school is run by an independent board of
parents and severd parent-led committees, it is not surprising that the students represent
over 50 churches in the surrounding area. "'Pastor-and-Me Day" brought together pastors
from adiversty of Chrigtian traditions, including a Catholic priest. According to the
principd, the diversity of parents tends to mitigate the Chrigtian Reformed traditions and
doctrine, since some parents want denominationa digtinctives left to the churches.

Reformed's principd, Nancy, a young single woman who has been with the
school for hdf of its Sx year exisence, explained that the most distinctive aspect of the
schodl isits " Chrigtian emphasis—though she added, "but it is not just Sunday Schoal.”
The digtinctive Reformed ideologica pogtion is evident in her concern that Chrigtian
education not consist of "tacking on a Bible story at the end of class"" She findsthis
"Sunday School" approach in popular Chritian curricula, such as Bob Jones Pressand A
Beka, and criticizes them for being legdigtic and overly focused on individua behavior
and discipline. Unlike First Baptist, Nancy explicitly Sates that a"Christian emphasis’ is
not primarily amatter of indilling mordity and individud virtue. She would rather use a
good secular text, and critique and apply it from a Chrigtian perspective.

The Chrigtian faith is supposed to be integra to the classroom in a Reformed
evangdica school. How is this accomplished? Through teachers who "model
servanthood,” according to Nancy, and adso in how subjects are taught from a Christian
critical perspective as teachers attempt to uncover and critique foundational assumptions
of mathematics, science, higtory, and so forth. It is doubtful that this ambitious
"integration of faith and learning” project is actudly carried into the classroom. Y ou don't

immediately notice it; teaching of subject matter actualy seems smilar to public schools
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But this may be due to the dementary-school age of the children, which makesit difficult
to provide a meaningful Chrigtian critique of mathematics, for example. And there are
other ways that a Reformed religious orientation shapes more than the stated purpose and
mission of the school (however important that isin itsdf). A "Chrigian emphasis” in
Nancy's view, includes placing a high vaue on community—within the classroom and
among parents and teachers—as well as academic success. The emphasis on community
within the school did seem to have much more visible impact on the structure and genera
culture of learning a Reformed than Chrigtian critiques and perspectives within specific
subjects.

Reformed religious traditions have shaped the structure of the learning
environment at Covenant, which conveysto its students the connections among different
domains of knowledge. Rather than overall master plans organized around textbooks,
Reformed Chrigtian generdly organizes each class around athematic unit, such as
weether, the solar system, or American Indians, which integrate math, reading, writing,
art, and other traditiona subjects. Thisis reflected in differencesin the structure of the
classroom: Free Will Baptist Chrigtian School uses traditiond desks organized in sraight
rows, while the classroom at Reformed is organized by "centers” with round tables and
chairsin different sections of the room for activities for each subject. According to the
principal, a gructure of learning that facilitates making connections across subjects—a
holistic approach to knowledge—not only helps kids learn, but helps them to understand
the integral order of God's crestion.

The Reformed Chrigtian Schooal curriculum isinfluenced in many ways by the

latest trendsin professona education circles. But that does not mean that religion at
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Reformed is just window dressing. The school's leadership, guided by informeation and
materials provided by Chrigtian Schools International, has a burden to select and adapt—
according to their undergtanding of a Chrigtian worldview—the latest developmentsin
the professond education literature. The other mgjor emphasis of the schoal, cregting a
learning community in the classroom, also seems motivated by religious belief aswell as
being championed by some educetion professionals. As Nancy explained, from a
religious perspective each child is uniquely created and gifted. Hence thereis no one
right path to academic success. Covenant attempts to structure classrooms around
community learning and community project assessment, rather than individud
achievement through standard tests. Showing the marks of Reformed rdigious traditions,
Nancy not only thinks that her school has areligious obligation to do the best educationa
job it possibly can, but aso that they "need to look at what the educationd research is
telling us aout how this can be accomplished.”

Community among parents and teachers is facilitated by the school’ s " open door”
policy. As Nancy putsit, parents "fed needed” at Reformed Christian, and are found
doing everything from assgting teachersin class by reading to children to planting
flowers around the building. In this sense, Reformed has a much more egditarian fed
than elther most public school classrooms or fundamentaist schools. The religious
authority of adminigrators in the fundamentadist schools, and the technica professiona
authority of most public schools, crestes a greater separation of parents from the
educationd process than at Reformed. Corpora punishment is not dlowed here, asit isat
First Baptist and Free Will Baptist. But Covenant has an eaborate policy for handling

discipline problems that requires parents and teachers to work together and agree on
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disciplinary dtrategies for achild. Since, from a Chrigtian perspective, the school isan
extenson of the family, disciplinary authority based on a community of parents and
teachersis part of the duty of a Christian school. So attests Nancy.
Covenant Christian School

Thefirg grade class at Covenant Christian school, set in amedium-szed
universty town in North Caroling, started the day with prayer and then said the Pledge of
Allegiance in English and Latin. The Latin emphasisin this schodl gives away the
influence of the "Classcd and Chrigtian School" movement. The movement isinspired
by the writings of Dorothy Sayersin the early twentieth century on the "tools of learning”
that marked Medieva education. Children begin their education by learning grammar,
epecidly foundationd languages such as Latin, and then move through logic and
rhetoric. At the grammar stage, children are supposed to learn the different aspects of the
cregtion, and their function—a foundation that they are expected to build on when they
grow into the logic and rhetoric stage. Following the Pledge, the first- graders identified
various body parts on a picture diagram, and learned about the five senses. The class then
gplit into different centers. Five students read a play together with the teacher, which
ended with the mord, "Don't make plans unless you are willing to carry them out.” The
firat graders seemed wel on their way to reading fluently, answering rdatively complex
interpretive questions on the reading, learning Latin, and dill fitting in adevotion and
moral lesson.

The 6 grade class was writing in their journals their fedlings about their
community service field trip. Desks were arranged in pairs, and students were relatively

free to move about the room as they wished. The class seemed to have a strong sense of
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comradeship, which appeared to partly arise out of the student's regular "chores' in class.
And it may aso result from the teacher's emphasis on bringing the student's faith to bear
on their relationships with others. Rather than having a mgor impact on academic
content, religious faith comes strongly into play when the teacher admonishes students
againgt breaking up into cliques.

The next day, neatly dressed, the 6 graders filed into the church sanctuary—
which was half-filled with parents, grandparents, administrators, and 5" graders—to
debate the merits of capital punishment. Whatever the source of the debates quality
(Dorothy Sayers or the World Wide Web?), it was impressive. Expecting religious
arguments to dominate the debate, | instead found that students fredly mixed standard
"secular" arguments for and againgt capita punishment with references to biblica
passages and Chrigtian obligations. Pointing out Bible passages that emphasized God's
mercy and forgiveness, the team against capitad punishment seemed to win the contest to
invoke the most Bible verses. As one student put it, capital punishment is "killing one of
God's prized possessions.”

Because of the digtinctive approach of Classica Chrigtian education, it is not
surprising that new Covenant parents are encouraged to atend afew discussons of
school philosophy in the evening. At one of these meetings, a school board member
emphasized that Covenant is sometimes controversid with parents because it spends
consderable resources on liberd arts skills, including Léatin, and thet it favors "unhurried
learning," which is code for a movement among homeschoolers and some private schools
to account for a child's own interests and mativation in deciding how and whét the child

should learn at each stage in school. The question he posed was whether parents are



willing to give up "advanced placement” classes, which Covenant is not likely to have, in
favor of aless structured and less pressured learning environment. An overly rigid school
structure and too much homework, severa parents agreed, suppressed imagination,
credtivity, and hindered the important work of the family. The contrast that these parents
made between an overly-structured learning environment and a more open approach that
indillsa"love of learning” echoed the evangdica tendency to contrast a persond, loving
relationship with God (evangdicd spiritudity) with merdy indtitutiond expressons of
faith, such as church-going (Sikkink 1998). The board member aso asked parentsto
avoid being smply consumers of education, who pursued their own wants and interests
for their children, and instead to become part of acommunity of parents and teachers

working toward a greater collective good.

The Generic Chrigtian Schoal

If there is diverdity arising from so many directions, what unites these schools?
One congtant across Christian schools is that family, church, and school should work
together for theintellectua, morad, and spiritua direction of the child. Within this broad
consensus, there are agreat variety of Christian schools. But nearly al would see their
mission in how it brings together family, church, and school for the growth of the child.

Reflecting this mission, the primary education god at Christian schools,
according to 68 percent of Christian school principasin the US, isthe religious or
spiritual development of students (Baker et a. 1996). So there is fairly strong agreement
on the mission of religious and spiritua development, relaive to other goals such as

academic excellence and promoting relationship skills. Not dl principds, however,
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agreed: 13 percent seethe primary goa as basic literacy skills and 12 percent mention
academic excedllence. Promoting good work habits and slf-discipline, which is often
thought to be the forte of Chrigtian schools, is only mentioned as the primary god a
about 1 percent of al Chrigtian schools. And promoting specific mord vauesisthe
highest god at only 5.6 percent of Chrigtian schools.

Principals were dso asked to name the second most important god at their
Chrigtian schooal. Interestingly, among principals whose first mention was religious or
Spiritual development, the runner-up goad most often mentioned is academic excdlence:
37 percent of Chrigtian schools mention this as their second most important educationa
goal. Again, Hf-disciplineis not that popular nor isingtilling specific mora vaues. But
achieving basic literacy skillsisfairly popular: 27 percent mention this as their second
most important god.

Chrigtian schoals, then, are fairly unified in seeing their premier mission asthe
religious and spiritua development of children, and thisgod is dosdy linked to the
pursuit of academic excellence—modt likely for evangdlical schools with more highly
educated clientdle—or with badc literacy skills—which may be more popular a
fundamentalist schoals. Bt it is noteworthy thet, despite claims that fundamentadist
schools disparage educationd pursuits, academic gods rate very high at dmogt dll
Chrigtian schools and vocationa skills rate at the bottom. Teaching specific mora vaues
isnot a popular goa—only 13 percent of Christian schools bother to mention this even as
asecond priority. It appears that Chrigtian schools see thelr first mission as religious

socidization, with mord character as a byproduct of that misson. And, while the primary
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identity of Chrigtian schoalsisreligiousin nature, public purposes, such as badc literacy
and academic quality, are a centra concern as well.

Rdigious mission leads to another congtant across Christian schools: nearly dl of
them require afairly strong statement of faith from job gpplicants. Applications for
teachers often include a written or verba persond testimony of their faith, and agreement
to what are consdered the basics of the faith, such as bdief in Jesus Chrigt through faith,
and an obligation to live a holy lifein response to grace. Some of the more conservative
Baptigt-affiliated schools require employees to be in accord with more detailed Baptist
doctrine, though thereis plenty of dippage between stated policy and actud practice. The
LCMS schools take a dightly different approach: they require dmost al of their teachers
and adminigtratorsto betrained at LCMS colleges.

To ensure that family and school pull in one direction, most Christian schools
require that one or more parents of an enrolling child sgn a " covenant” or statement of
faith and perhgps d <o alifestyle agreement. Without the home working together in the
Chrigtian nurture of the child, many Christian schools would say, it is difficult to carry
out their misson. These satements of faith, however, vary from aminima assent to faith
in Jesus Christ to a nearly complete doctrina statement of a Baptist denomination. And a
ggnificant minority of Christian schools sees their misson as including gpplicants
without regard to religion, so long as parents are aware of the religious nature of the
school and will not oppose it. In fact, this organizationd difference often marks a degper
fault line within the Chrigtian school movement. While the more fundamentaist schools
generdly require covenants, the evangelica schools are it on thisissue. Some believe

that maintaining a Chrigtian identity is done at the level of teachers and administrators,
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and see their mission as enveloping Chrigtian and non-Chrigtian sudents dike. Other
evangdlica schools are just as commiitted to the view that, without parents being on the
same page as the school, the misson of the school isimpossible to carry out.

Thereislittle doubt that Christian schools usualy place grester emphasison
student discipline and mord rectitude than the average public or private school. And most
of them achieve mora conformity by tying good behavior to a sacred order, which
includes the use of shame to increase socid control. For most studentsin Christian
schools, the stakes for disobedience are high. In addition, the structure of relationships
among school, home and church sets up very different dynamics for individua behavior.
As James Coleman and Thomas Hoffer (1987) have argued, within Christian schools the
overlapping networks of school, church, and perhaps neighborhood create stronger social
tiesand greater moral consensus, which leads to more successful socidization of
children. In other words, if Johnny's parents know and interact with the parents of
Johnny's schoal friends, Johnny is more likely to behave at home and school, and to come
to bdieve in the vaues and norms of his family and community. Chrigtian schools are
much more likely to foster a dense socia network of parents, kids, and school personnel,
which is more effective in indilling vaues and rdigious identities.

The principa a Covenant Chrigtian rdlayed a story that seemsto illustrate both
Coleman's argument and the diverse ways that themes of ain, judgment, and repentance
are incorporated in Chrigtian schooling discipline. Covenant does not require that parents
or students be Christians in order to be admitted to the school. But the parents are
informed about the Christian nature of the schoal, including the fact that biblical stories,

ethics, and devotions will be part of the classroom. One boy from a non-Chrigtian family
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cheated on atest, but was not caught. The boy couldn't deep, and admitted to his parents
that he had chesated and that he had to confess. The next day the family met with the
principa to divulge the bad news, and agree on a punishment. Drawing on biblica

themes of the response of God to confession and repentance, the principa reminded the
boy of the story of Jesus s love despite our sinfulness and offer of forgivenessfor the
repentant. The boy cried as he was forgiven al, and, in true biblica fashion, told to go
forth and 9n no more. Consstent with along tradition within evangdicdism, the

principa noted that the Holy Spirit had brought this change of heart and opened the
opportunity for hearing the gospel.

Asthis gtory illusirates, Christian schools tend to creste a sacred canopy in which
Chridtian bdiefs and ethicd guiddines have meaning and are more effective in child
socidization. Authority is generadly not exercised in arigid, heavy-handed way (contra
Peshkin 1986). The clear mission of the school, and the intersecting networks of schooal,
church, and home, contributes to that sacred canopy, which deviant children must
confront. It is not so much that Christian schools are more effective in indtilling virtue
and mora absolutes in children because they use the stick, as that the Structure that unites
family and school under a sacred canopy is much more effective in guiding behavior—

and ultimatdly in shgping religious identities that usudly lagt alifetime.

Making a School Christian—Curriculum and Organization

Thereis no doubt that a rdigious mission, epecialy dedication to the religious
and spiritua development of their sudents, is the key way that Christian schools

understand their work and create a market niche for themsaves. But how "chrigian” are
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Chrigtian schools? Some researchers have seen them as totd indtitutions with asingle
conservative Chrigtian ideology that dominates everything about the school (Dwyer 1997;
Peshkin 1986). More recent and careful accounts have shown that most Christian schools
are not nearly as permeseted by religiosity as often thought (Wagner 1997). Most depend
on gifts and tuition, hence market forces soften the hard edges of religion as schools

compete to attract students and financid support. And Chrigtian schools confront nearly

universa norms in America about whet it means to be a school (Meyer and Rowan 1977).

Not surprisingly, then, the curriculum at Christian schools generdly follows the
standard secular models of what education is about. Surveys have shown that they are no
different from public schools in the number of math, English, science, socia studies, and
computer science classes that are required to graduate. Thereisadightly greater
emphasis on foreign language a Chrigtian schools, which may reflect the ethnic origins
of some of them. Y et the evidence does not show that Bible and theology requirements
are crowding out the standard curriculum found in public schools.

So how isa Chrigtian school classroom christian? The answer depends on the
religious tradition of the school. What isfarly consgent isthat Chrigtian schools indude
Bible reading and some kind of devationd activity at the beginning of the day. In one
schoal | vigted, the teacher asked students if they had any prayer requests. Most students
came up with somebody's hedlth problem, or offered thanksgiving for anew bike or other
things that kids care about. The teacher then tried—uwith limited success—to steer the
students toward thinking beyond themselves and materid things, and led the Sudentsin a
short prayer. It isaso common to read a short Bible passage at the beginning of class,

and many Chrigtian schools of dl types have sudents memorize passages of the Bible. A
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smaller mgority of Chrigtian schools have aweekly "chapd," in which the entire student
body gethers for snging and amini-sermon from the principa, teacher, or a pastor. The
fundamentalist and LCM S schools are more likely to incorporate regular chapel, and to
include a message that goes beyond generic Chritian faith to the specific beliefs and
doctrines of their denominations and rdigious movements. In generd, however, the
religious markers of the school are devotional exercises. Standard educational tasks—
from reading to arithmetic—remain separate from these more devotiona ways of creating
a"christian” classroom.

Anacther way in which some Christian school classrooms are noticesbly christian
isthrough curriculum materials purchased from nationa distributors. A Beka and Baob
Jones University Press are two of the heavy weightsin Christian school curriculum,
though evangdicd schools would be more likely to turn to materids from the likes of
Chrigtian Schoals Internationa and will often meld Christian commentary in the
classroom with secular texts.

A Beka and Bob Jones Press have a fundamentdist flavor—some evangdica
schools will pick and choose from the Bob Jones offerings, but the fundamentdist school
curriculum is often entirely from these presses. These publishers offer everything from
English to Science to afull-fledged Bible curriculum. A Beka conducts week-long
training seminars at Pennsacola Chrigtian College, a fundamentalist college in Horida
which houses A Beka, to learn "effective use of materids and methods" A Bekals Sated
god is"not saes but training young lives for eternity.” They attempt to build “the cortent
of every textbook on the foundation of God's Word." A Beka seesitsdf as didtinctive

because they "do not paraphrase progressive education textbooks and add Biblica
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principles” but do "primary research in every subject and look at the subject from God's
point of view." Asafundamentaist brand, A Beka clamsto make aradica bresk with
"humanigtic philosophy and methods of the progressive educators.” The rhetoric definesa
market niche, but, interestingly, many Christian schools don't take this separatist stance
too serioudy. Many Chrigtian schools mix and match the fundamentalist publishing
materias with secular texts (Wagner 1990).

What about A Beka and Bob Jones materials would be strikingly different from
public school curriculum? The basics would be quite Smilar, but the fundamentalist
publishers take pains to mix in references to Scripture, the importance of religion to the
Founding Fathers, and, where possible, the sense of divine purpose in ordinary historical
events. Higtory texts are perhgps the most laden with biblica references and religious
interpretations of events, which iswhy many evangelical schoolsrgect these. A Beka
clamsthat that their higtory texts "regect the Marxist/Hegdian conflict theory of history
in favor of atruthful portraya of peoples, lands, religions, ideds, heroes, triumphs, and
setbacks™" The result, according to A Beka, gives students a " positive and uplifting
higtory text that gives students a historica pergpective and indtills within them an
intdligent pride for their own country and adesire to help it back to its traditiona
values™"

Another mgor player among the fundamentaist Christian publishersisthe
Acceerated Chrigtian Education (ACE), which cdlsitsdf the “ School of Tomorrow.”
ACE dams to have 5,250 schoolsin the US, but most schools that use ACE tend to be
just sarting and many others tend to use ACE materids only for a small percentage of

their sudents. ACE provides a highly standardized, pre-packaged curriculum designed



for individual students to work at their own pace. The teachers role (as“supervisor”) is
limited mainly to grading worksheets This style is popular with many fundamentalist
homeschoolers, and is often used by fundamentalist schools for their high school
gudents. Since the teacher'srole is so limited, they can avoid hiring extra teachers for
only afew high school students.

The ACE curriculum has been criticized for itsisolated, individud learning, and
emphasis on control and conformity rather than independent learning (Rose 1988).
Students work quietly at their "stations' and there is little opportunity for discusson and
questioning with other students or the teacher.

In contrast to the fundamentalist schools, evangdica schools often disparage
ACE and A Beka. They will use secular textbooks or texts available from Chrigtian
Schoals Internationad and—especidly for the Classcd Christian schools—V eritas or

Logos School books and materids. The curriculum available in evangdica publishing

housesislesslikdly to promote the view of America as a Christian nation that needs to be

restored to its former greatness. The CSl materias attempt to “ devel op effective citizens
within the framework of the Chrigtian faith and Chrigtian principles’ and “reflects the
basic conviction that God ordains government.” They avoid portraying asingle Chrigtian
view of history—especialy one that seesthe US as a "redeemer” nation. Veritas Press
higtory texts are not radicaly different from public school texts, but, for example, they
offer an Old Testament and Ancient Egypt seriesin which “students learn thet biblicaly
recorded history did not happen separately from non-biblically recorded history.”

The fundamentaist science materials from ACE “teach young sudents the facts

of Cregtion as presented in the Bible’ and “set forth the days of Crestion and what was
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crested on each day.” The evangelicd science texts do not ingst on alitera six-day
creation. Rather than emphasize scientific creationism, CSl clamsiits science materids
will “empower sudents to discover the infinite complexity and amazing orderliness of
God’ sworld, learn about themsdlves as a specid part of God's creation, and recognize
themselves as caretakers of God's creation.” Setting up a contrast with fundamentaist
views of science and the Bible, CSl argues that “the Bible sets the facts obtained through
scientific sudy in the correct context of ultimate causes and infinite relaions. The Bible
and science are complementary, together helping us to understand God' s plan and
purpose for cregtion.”

Aswith the other evangdica Chrigtian schoals, the Lutheran Church—Missouri
Synod schools generaly use secular texts. LCM S headquarters does offer books for
teachers that, for example, show how they can “include strategies and teaching
techniques that integrate the Chrigtian faith with children’ s literature.” These reflect the
tendency of evangelica curriculum to emphasize interaction with the secular world and
to encourage independent learning, rather than censoring materids and maintaining tight

control over the content presented to students (Rose 1988).

The Demographics of Chrigtian Schools

How many Chrigtian schools are there? Where are they mogt likely to be located,
and how many kids attend them? That depends on the measure (and definition) of
Chrigtian schools. The U.S. Department of Education defines " Conservative Chrigtian”
schools as schools that are affiliated with a conservative Christian schooling organization,

auch as the Association of Christian Schools Internationa, American Association of



Chrigtian Schools, and Christian Schools International. The estimate of these schools is
nearly 5,000, and the number of children enrolled in them stood at 750,000 in 1997-98.
But this doesn't capture al conservative Chrigtian schools, snce many are not afiliated
with anationa organization. According to the Department of Education, the total
number of non-Catholic religious schoolsin the US stands a 13,200 and the
corresponding number of studentsis nearly 1.8 million. So the actua number of
consarvative Christian schools and students lies somewhere in between. A good estimate
isthat there are about 9,000 Chrigtian schools with 1.3 million students.

Even among those Chrigtian schools that are affiliated with nationd Chridtian
schooling organizations, it is clear that Christian schools tend to be smdl. Nearly 70
percent enroll fewer than 150 students. Most (63 percent) are combined € ementary and
high schoals, and 34 percent are dementary schools only. The remaining 3 percent are
high schools only. And these schools are most likely to be found in the South and
Midwest.

Most Christian school principals (58 percent) have only a Bachelor's degree.
Chrigtian schoal principas tend to be less educated than in other school sectors. Though
the average education is lower, the variation among Christian school principasis larger
than other schooling sectors. This may result from the wide variation in the average leve
of education among parents of Chrigtian schoolers. But Christian school principas are
just aslikely asthosein other private schools to receive leadership training in evauation

and management techniques?

2 Thisfinding is hard to evauate, however, since the definition of Christian schools
avaladlein these dataiis limited to schools affiliated with Chrigtian schooling
organizations. Principasin effiliated schools are likely to have more opportunities to
atend seminars provided by the nationa schooling organization. The finding may aso



One clear difference between Chrigtian schools and othersis the low pay for
employees. The average pay for a Christian school teacher in 1997-98 was only $10,600,
and the highest step on the sdlary schedule for Chrigtians schoaols is dightly under
$17,000. Of course, some of the reasons for these low sdlaries are the smdler average
sze of the Christian schools, the lower education of the teachers, and the likelihood thet
Chrigtian schools are located in areas with alower cost of living. But even after taking all
these other factors into account, Christian school teachers are paid (on average and net of
other factors) $8,000 less than public school teachers. And only 14 percent of Chrigtian
school teachers receive pension contributions—far lower than the public school sector or
any other type of private school.

The lower compensation reflects the cultura importance of "Chrigtian ministry,”
rather than economic gain, both in motivating teachers at Chrigtian schools and justifying
lower pay for teachers. Although thereis plenty of grumbling about low pay, the vast
mgority of teacherswould say that they have ardigious caling to Christian schooling
that overshadows any concern with financia gain. Thismay explain why Chrigtian
schoolteachers are much more likely to say that they are satisfied with their jobs than
other private school teachers (NCES 1998). It may be that higher pay would create
conflicts with the sense of religious minigtry that legitimates low compensation. If
Chrigtian schools and Chrigtian schoolteachers are doing their jobs "as unto the Lord,"
that cdlaim is more credible if they are at the same time making economic sacrifices.

The day-to-day governance of Chrigtian schools is very different from public

schools and from some other private schools. Not surprisingly, control over such things

reflect the extent that Christian school principas are active in churches, which may dso
provide information on training opportunities.



as hiring practices, and curricular and discipline policies a Chrigtian schoolsis vested
entirely at the school leve. The principd of a Christian school seems to have much more
say in these decisons than at other types of schools. And Christian school boards, which
at independent Christian schools often consist of heavily involved and invested parents,
are much more active in setting curricular and discipline standards than at any other type
of school. The key role of the Chrigtian school board is not surprising given that these
school's mission includes uniting family and school. And board members often account
for agood percentage of the donations that keep the school running. At one school, for
example, the board compared tuition income and actua expenses at the end of the year,
and divvied up the difference among themsalves. At least in Christian schools that are not
subsidized by a church, the board is not only a policy body but aso the mgjor
shareholders of acompany that dwaysrunsin the red.

At most Christian schoals, tuition covers 80 percent or less of the budget. Tuition
varies widdly, but is usualy somewhere between $1,500 and $4,500. As aresult, most
Chrigtian schools not only are forced to spend agood ded of effort raising funds, but also
are more market-driven than is often acknowledged. Pressures for religious
particularity—such as teaching students the Baptist doctrine that only adult believers
should be baptized—are nearly aways checked by the need to attract more students. In
fact, one study has found that Christian schools are a moderating force on religious
Sectarianism, since the school must attract students from other area churches, and parents
from different churches comeinto close contact through involvement in a common
school (Wagner 1997). Individua parents have a stronger impact on school policies and

decisgons because Christian schools are so tightly linked to market demand. The upshot,



for many schools, isthat centralized decison-making and, rigid stances on rdligious
principles and lifestyle requirements end up giving way to a more democratic governance

dructure in which Board and parents have a greet ded of input into decisons.

Chrigtian School Parents

In anationa sample, 4.2 percent of Americans with children over five yearsold
reported that they had sent at least one child to a Christian school (GSS 1998). These
parents tended to be younger, located in the South, more highly educated, and of higher
incomes that the American average. Another sudy shows that, anong Protestants who
attend church regularly or fed thet their faith is extremely important to their lives (about
34 percent of the US population), 25 percent have sent at least one of their children to
Chrigtian school for at least one year. A closer analysis shows that these parents are more
likely to be white, to live in two- parent homes, and to have both parents working.

If welook just at these church-going Protestant Christian school parents, the
nationa survey numbers show that they are very likely to say that the public school is
hodtile to their mora and spiritua vaues. Only 40 percent of church-going Protestants
say the public schools are hogtile to them, but 66 percent of Christian schoolersfed this
hodtility. When asked about the biggest problem in public schools, Chrigtian schoolers
were more likely than other churchgoing Protestants to say that prayer or religion had
been taken out (the most popular response among Christian schoolers), and that schools
are not teaching the 3Rswell. And fully 97 percent of Chrigtian schoolers believe that we
are seeing a serious breskdown of American society, though it should be kept in mind

that 90 percent of other church-going Protestants agree.



Chrigtian schoolers, not surprisingly, are distinctive on what they see as the most
important goas of agood education for children. Compared to other church-going
Protestants, they are lesslikely to think that learning job skillsis the top educationa
priority, and much less likely to see building children's sdlf- esteemn as an important
educational god. Interestingly, even the average Chrigtian schooler is not much less
likely to think that atop priority in education is teaching children about diverse races,
religions, and cultures (67 percent versus 73 percent for other church-goers). While
Chrigtian schoolers are commonly thought to choose Chrigtian schooling so that their
children could learn discipline and respect for authority, they are no more likely than
other church-going Protestants to see thisas atop priority in education (84 percent in
both groups). But Chrigtian schoolers are much more likely to say that teaching a
Chrigtian perspective on knowledge is atop priority in agood education.

According to these numbers, Chrigtian schoolers have digtinctive gods for
children's education, but they do not on average have an authoritarian view of learning.
They do believe that kids should learn a Christian perspective in their subjects, but they
on average disparage afocus on the emotiona development of the child. We can aso
draw some conclusions from these data about why parents put kids in Christian schools.
Chrigtian schoolers fed that ther rdligion istrividized in public schools, and they

generdly see Americaasin asevere mora criss (Arons 1983).

Why Parents Choose a Christian School

The reasons for choosing a Chrigtian school are usudly specific to the individua

family and child. Only asmall minority of conservative Christians takes the stance that

37



Chrigtian kids should be in Chrigtian schools as a matter of principle. In fact, most
evangelicas have long congdered participation in public schools as areligious caling
(Sikkink 2000). When asked whether Chrigtians should try to fix public schools or build
strong Christian schools, 56 percent of Chrigtian schoolers favored working with the
public schools. Moreover, most conservetive Christians have strong tendencies to focus
on the individuad, and most Christian school parents talk about the specific needs of a
child when explaining their choice of school. The academic, socid, and mora needs of
the child are more important motivators of the Christian school choice thanisabelief that
Chrigtian schooling is the "christian” way to educate children.

The result isthat many Christian parents do not develop a strong, ideologica
commitment to the Chrigtian school. More likdly, the schoal is viewed as the gppropriate
vehiclein light of the child’s needs, their persondity, their experience a public schools,
the available dternatives, and other factors. For example, many parents will send one
child to Christian school, and others to public school, based on their assessment of each
youngster’s persond and mora strength to withstand peer pressure at public schools. An
American emphasis on expressing individua difference—individud difference that is
considered by Americans to be an outcome of deeply rooted persondity differences
(Bellah 1987)—affects most Chrigtian parents as much as everyone else.

That makesit difficult for Christian schools to develop a solid and committed
clientele. It is not uncommon for achild to move in and out of Christian school. As one
board member explained, home schooling can become a competitor to Chrigtian schools
as parents focus on the persona and academic success of their own children rather than

the Chrigtian school community. The decison often hinges on whether a desired public



school teacher's classis open. It is difficult to characterize Chritian schoolersas a
disciplined marching army, bent on seceding from mainsiream American culture and
society. Some accounts of fundamentaist Christian schools portray Christian schools as
"totdl indtitutions" that is, Christian schools are cut off from the world like a psychiatric
hospital (Peshkin 1978; Provenzo 1990). But the fact that Christian parents focus on
individua needs and baance cost and convenience while scouting available dternatives
reduces the commitment of parents to Christian schools and makes it nearly impossible
for Christian schools to become isolated enclaves.

Among conservative Chrigtians, the strongest expressed support for Christian
schoalsis found within the pentecostal and charismatic movements. These movements
are in greeter tension with the status quo at public schoals, and define a much stronger
boundary between their faith and "the world." In contrast, evangdicas tend to believe
that Chrigtians should keep their children in public schools as awitness and as sources of
influence on non-Chrigtians, the school, and the nation. Evangdicas usudly leave public
schools rductantly, and see Chrigtian schools as a stopgap measure in these "troubled”
times (Sikkink 1999; Fowler 1989).

How do rdigious traditions influence the choice of a Chrigtian school ?
Fundamentdists and charismatics are (on average and net of other important factors such
aslevd of education) the most likely to choose Chrigtian schoals. In raw numbers, there
are as many evangdicas who chose Chrigtian schooling as fundamentaists and
charismatics. But evangdicas aso tend to be more educated and have higher incomes
than other conservative Protestants, which increases the likelihood that they would

choose some type of private school. After taking into account the differing levels of
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education and income among the rdigious groups, we find that evangelicds are not more
likely to become Chrigtian schoolers than are mainline Protestants, such as moderate or
liberal Episcopdians or Methodigts. The Chrigtian school movement, then, hasits
strongest support among the fundamentai<t, pentecostal, and charismatic religious
movements. Evangelical parents, with the significant exception of Chrigtian Reformed
adherents, are no more likely to take up Chrigtian schooling than parents attending

churches of the mainline denominations.

Chrigian School Organizations and Christian Diversity

Chrigtian schools are divided by the company they keep. Most are affiliated with a
magor Chrigtian school organization, which offers curriculum, nationa conferences, and
leadership and teacher training, and, in some cases, engages in palitical lobbying. Schools
often use these affiliations as away to increase ther vishility and credibility, and Sgnd
their underlying direction and educationa philosophy.

The fact that the mgor Chrigtian school organizations don't work together to any
sgnificant degree isrooted in religious differences and market strategies. One of the
major reasons that these organizations seem to operate in isolation is that the religious
denominations and movements with which they are associated don't spend alot of time
conversing ether. Ecumenica movements among conservative Protestant denominations
have not been popular. In addition, market forces reinforce these rdigious divisions,
since the organizations must el their products to survive. Each mgjor Chrigtian
schooling organization offers a separate product and brand name, which would blur into

worthlessnessif it were interchangeable with al the others. And, aswe will see, each



organization attempts to exploit amarket niche. So religious higtories, identities, and
market forces interact to heighten the walls among the major Chrigtian schooling

organizations.

Association of Christian Schools International

The largest of these organizations, the Association of Chrigtian Schools
International (ACSl), seesiits task as enabling Christian educators and schoolsto bring to
their sudents, "wisdom, knowledge, and abiblical world view as evidenced by alifestyle
of character, leadership, service, sewardship, and worship.” This group began in 1978 as
aconglomerate of several smdler, regiond associations, and now numbers some 4,500
schools with 870,000 students worldwide.

The history of merging separate organizations partly explains the misson and
drategies of the ACSl, which is more flexible about its membership than other schooling
organizations. It is less concerned with the doctrind purity of its member schools, and its
datement of faith isfairly genera. The ACSl drategy lends itsdlf to practical support to
Chrigtian schools through national and internationa conferences, teacher certification
programs, legd services, curriculum, and technologica services.

Rather than limit its clientele to a particular denomination or religious movement,
ACSl seesits mission as providing information, services, and products to the
"evangdicd Chrigian community.” The phraseitsdf has the effect (and intent) of being
asindugve as possble (including the charismatic movement, for example) while by
default not being as attractive to the more fundamentaist—often Baptis—Chridtian

schools. ACSI upholds the biblical basics, but in away that is asinclusive as possble.
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American Association of Christian Schools

The American Association of Christian Schools (AACYS), founded in 1972,
provides avivid contrast. Comprising about 1,000 schools with 200,000 students, AACS
is a much more homogeneous group than the ACSl, and consists of fundamentalist—
primarily Baptis—Chrigtian schools. Rather than the generd phrase, "evangelicd
Chrigtian schools," the AACS refers to their members as "Bible-bdieving Chridian
schools" To ingders, that difference provides aclear marker for the fundamentaist
movement, and its battles with evangdlicals, liberds, and charismatics. In casethe hint is
not taken, the AACS misson statement notesin bold letters that "'membership will not be
afforded to those associated with, members of, or in accord with the World Council of
Churches, the National Council of Churches, the Modern Charismatic Movemert, or the
Ecumenicd Movement.” Thisis classc fundamentaist language of double separation
from theologicd liberalism and the charismatic movement: be ye separate not only from
the wayward, but also from those who refuse to separate from the wayward. One
principa of an AACS school was particularly adamant in pointing out that his schoal is
digtinctive because it will not associate with ACSI. The ACSl is suspect, he said, because
it dlows Chrigtian schools affiliated with charismatic, Lutheran, and Seventh Day
Adventist churchesto join. Not surprisingly, AACS schools tend to have much stronger
and more specific doctrind statements, which reflect the stances of more conservative
Baptist denominations. The AACS gtatement of faith, which must be adopted by its
members, says in no uncertain terms, "we believe in cregtion, not evolution.” AACS

schools are much more likely than ACSI schools to take a stronger stance on cregtion in
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science classrooms, and often see an irreconcilable conflict between creation and

evolution.

Christian Schools International

A highly influentia though smdler Christian schooling organization, Christian
Schoals Internationa (CSl), differs from both AACS and ACSI because of itsrootsin the
Chrigtian Reformed and related denominations. Founded in 1920, CSl providesfor its
members a monthly magazine, curriculum, ajob placement bulletin, consulting services,
gandardized testing, etc. CSl refersto its clientele as "Reformed Chrigtian schools" a
term that CSl traces to John Calvin and the Protestant Reformation. Because of this
narrow niche market, CSl affiliation includes subgtantidly fewer schools. 475 of them,
with approximately 100,000 students. And most of these schools are found in the upper
Midwest, the regiona home of the Reformed denominations and Dutch immigrants.

Many of the schoalsin this tradition have a greater openness and concern about
using "secular scholarship to improve learning. At the same time, they are concerned, as
they liketo say, that "dl of life" reflect Chrigtian thinking and action. They place a good
ded of emphasis on the importance of community within the school as part of "doing

Christian schooling christianly.”

Association of Classical and Christian Schools
The Associaion of Classicd and Christian Schools (ACCYS) shares some
theologica roots with the Reformed traditions, but takes thisin amuch more radicd

direction. The movement isinfluenced by aminority Reformed perspective, "Chrigian



Recongructionism,” which believes that Chrigtians can and will bring the Kingdom of
God to dl areas of society and culture. As befitting anew and small organization, its
leaders take strong positions based on their theologica interpretations of Scripture. While
evay hill isahill to die on for the ACCS leadership, these are not necessarily the hills
one might expect. For example, the leaders of the movement absolutely oppose any form
of government aid to Chrigtian schools, including school voucher plans.

This organization is smdl—only about 125 schools are actualy members—
though it has influenced at least two to three times that number of Chrigtian schools. The
"dassca" gpproach includes "recovering the ot tools of learning,” thetitle of an
influential book by Douglas Wilson, the leeder of the organization and its flagship
school, Logos Chrigtian School in Moscow, Idaho. That means that students in grade
school learn the Trivium—grammar, logic, and rhetoric—which they see asthe
foundation of the Western educationa tradition. One of the distinctive practices of these
schoolsis an emphasis on teaching Latin in the early grades. Full members must commit
to a K-12 program, and have a minimum of two yearsin Latin or ancient Greek for each

student, and one year of forma logic or rhetoric in the secondary program.

Other important Christian schooling organizations are embedded within
denominationd traditions. With their condtituencies defined by their denominations,
these organizations have a very different misson from the likes of ASCI. The largest
Protestant denominationa association of Christian schools is the Lutheran Church—
Missouri Synod. These schools tend to be closdly connected with LCMS churches, or

with regiond associations of LCMSS churches. LCM S schools number about 1,000, which



enroll some 200,000 students. Not dl of them would fit the consarvative Christian school
mold, but most would. Members of the congregation receive free or reduced tuition at

these schools, and about haf the students belong to LCMS congregations.

Rdigious, Organizationd, and Class Diversity

Divergty among Chrigtian schools, as shown above, isfirgt of al rooted in
differences among Conservetive Protestant religious movements and denomingtions. The
LCMS schools, the Christian Reformed schoals, the Classical Christian schools, the
fundamentdist Baptist schools, and the evangelica Southern Baptist schools divide over
issues of classroom organization, admission requirements, integration of religion and
school, and misson. These differences are reflected and reinforced through affiliations
with Christian schooling organizations, which divide dong many of these samelines

But other sources of diverdity arise out of the differing structures of Chrigtian
schools. Most important is the relationship of the school to aparticular church. A school
that isrun of, by, and for aloca church ismore likely to mirror the religious contours of
the denomination in its classrooms, Bible classes, and chapd. Its mission and
organization is shaped by the fact that its primary condituency is usudly the members of
the church itsdf. The elders and pastors of that church tend to have considerable say over
decisonsin the school. The principal may aso be an associate pastor at the church.
Because of this rdationship, the school will often have amore well-defined doctrina
gatement and mission, one that closdy follows the denomination of the church. For

example, fundamentdist Baptist schools teach the importance of adult baptism in their



Bible classes. Admission requirements for parents and statements of faith from
employees are more likely to include the specific details of denominationa doctrine.

In contrast, schools run by aboard of Christian parents, independent of any local
church, tend to incorporate more generic forms of the Chrigtian faith, partly because of
the religious diversity of the board and parents. This makes it more likely that a school
will have more generd doctrind statements and religious requirements for its teechers,
and, if thereisany rdigioustest for admisson, it islesslikdly to require parents to be
like-minded Chridtians. It is concelvable—though the evidence is not avallable to
prove—that an independent school organization is better suited to the engaged style of
evangelicals, and less suited to the separatist strategy of fundamentdists, who attempt to
unite home, schooal, and church in a coherent web that protects children from the world.

The nature of aschool’s clientele o creates different Christian school flavors.
As noted, a clientdle conssting mostly of members of the sponsoring church dlows a
school to create atighter connection between school, home, and church. In addition, the
parents educationa leve creates different constraints and opportunities. More educated
parents are apt to be uncomfortable with an authoritarian classroom, and to demand
greater parenta input. The more centrdized authority of fundamentalist schools may rub
better-educated parents the wrong way. And such parents tend to create an atmosphere
that welcomes the latest techniques from professiona educators. They are dso more
accepting of aschool style that engages the secular society and culture, rather than
withdraws fromiit.

Some researchers have looked to socid class differences to explain differences

among Chrigtian schools. Perhaps the divergity of schoolsis not the result of religious



differences after dl, but rather due to the fact that upper class parents are attracted to (and
create) schools that the lower working class parent would not consider. Susan Rose
(1987) argues that socia class mattersin her study of two Christian schools, one
affiliated with the evangelical movement, and the other closer to fundamentaism. The
lower class fundamentaists in her study choose an authoritarian style for their school,
which fits with the working dass origins of the familiesin a Baptist church—the mgjor
source of students for this school. The school reflects its working class character by
selecting the Accderated Chrigtian Education (ACE) curriculum, in which each student
works on his own and progresses at his own pace through a highly structured education
program. On the other hand, the evangdica schoal is populated with middle classkids,
and, correspondingly, engages the broader culture from a Chrigtian perspective. The
curriculum emphasizes critica thinking and crestivity, much like other schools of middle
classfamilies. What 1ooks like a difference between fundamentaist and evangdicd
schools is explained as a difference between the parents socid class.

Socioeconomic classis part of the story, though class alone—and therdation
between religion and class—is more ambiguous than Rose suggests. The difference
between Covenant, the evangelical Classical Christian school in auniversty city in North
Carolina, and Free Will Baptist in arurad part of the same dtate, is partly due to the higher
average leved of education in Covenant's community and among Covenant's parents. An
appreciation of Monet probably wouldn't fly a Free Will Baptist, but it does a Covenant.
Robert Wuthnow (1988) convincingly shows that rising levels of educetion have created
new fissures among Protestants over the last 50 years. It is not surprising, therefore, that

education aso creates divides within the Chrigtian school movement.
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But perhaps thisis only temporary. There is no doubt that most Americans place a
strong vaue on educetion for their children; evangeicals—and even fundamentaists—
are no exception. Thereis aso atendency of "middl€" class forms of schooling to be
picked up and spread throughout the Chrigtian school movement. Remembering that the
"new" Chrigtian school movement is quite young in organizationd terms it islikdly thet
forms of schooling that appear more compatible with the middle dlass right now will later
be adopted by "working class' schools. As noted earlier, Rose worried about the rapid
growth of the ACE programs in the eighties, because she thought they reinforced socid
inequality. By training kids to accept orders rather than think criticaly, by relying on
individual competition rather than sociad interaction and cooperation in learning, ACE
seemed to destine lower class Chrigtian kids for lower class jobs and nothing more.
Except for its rgpid expansion outside the US, ACE now looks more like afad than a
long-term trend. For many conservative Christians, whose traditions have long valued
persond relationships and persona mentoring (“discipleship™), the structure of ACE
learning—individuas working aone in competition with each other—conflicted with
their rdigious beliefs and vaues. In addition, conservative Protestants have experienced
incredible socid mobility—their income and educationd levels have rapidly increased
over thelast 30 years (Smith et d. 1998). The growing middle class conservative
Protestants are demanding schools to match their educationd attainment and aspirations.
It ssems unlikedly, then, that Christian schools further reinforce socid dlassinequditiesin
the US.

While socid class does matter in structure and culture of a Christian school, and

therefore partidly explains Christian schools' diversity, the rdationship isnot asmple



one, snce well-educated Conservetive Protestants are il highly religious and
doctrindly orthodox (Smith et a. 1998). It is not that religion does not matter in Chrigtian
schools that serve more educated parents, but that it leads to different solutions to the
questions of classroom organization, admission policies, and interaction with secular
professiond educationa standards and materias. In many ingtances, the socid class
argument smply fails to explain some Chrigtian school differences, which are in fact
rooted in religion. For example, the LCMS serves amiddle class clientele, while the
fundamentalist Baptist schools usually serve lower class parents. Y et they agree on
cregtionism in science class, the strong relaion of church and school, and the
incorporation of denominationd distinctiveness in religious classes in the school. The
dmilarities and differences are better explained as an outcome of the histories and

theologicd marks of their differing religious traditions.

Chrigtian Schools and Public Purpose

The sharp distinction that we now make between public and private schools
would not have made sensein the 19" Century (Jorgenson 1987; Ravitch 1974). And this
sharp boundary between public and private schools makesit difficult for usto seethe
ways in which today’ s so-caled private schools perform public functions. And even if we
agree that other private schools have a public purpose, Christian schools still seem far
removed from public purposes because of their explicit religious misson.

Chrigtian schools contribute to public life, first, because they teach much of what
is consdered "public’ knowledge. Even fundamentdist schools spend much more time

teaching the basics of reading, writing, and arithmetic than teaching the Bible and Baptist
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doctrine. Most of the "integration” of religion and basic subject matter at Chrigtian
schools would not offend your average American of any faith. Chrigtian schools, then,
perform the public function of preparing children for adulthood, employment, and
citizenship. For example, we can safely conclude that Chrigtian schools that integrate
debate and public spesking into its organization and mission, such asthe Classca
Chrigtian schools, improves the aggregate civic skills of America Criticswill gill ask
whether, even though Christian school 6™ graders debating capital punishment gain
vauable public spesking skills, the content of the debate is so laced with religious
arguments that it can only increase gtrifein public life. But the kids at Covenant seemed
very comfortable with secular arguments, and perhaps even learned ways in which ther
Chrigtian assumptions could be better cast in secular language. And most kids at
Covenant seemed to be learning about the diversity among Christians on contentious
issues, rather than sharpening their religious swords to do battle as one in the public
square.

Chrigtian schools serve a public function by providing an organizationa space for
dternative teaching techniques and forms of schooling. They keep dive or develop
ingructiona approaches and educationa philosophies that may not have an opportunity
to thrive in public schools, which are often governed by outsde professond dictates and
dtate mandates. For example, the trend toward “whole language” techniques for teaching
reading in public schools contrasts with the hard-core phonics approach in fundamentaist
Chrigtian schools. Since students have different needs and learning styles, this diversity
of reading techniques may serve a public purpose. Christian schools that eschew

gandardized testing, revive Latin, logic and rhetoric, emphasize the place of music and



foreign language, refuse to track students by ability, choose an unhurried gpproach to
learning, and so on, offer models that may prove useful to public schools (Bryk, et
1995). One of the halmarks of Christian schools, their coherent missons and mord
socidization through networks incorporating family, school and other aspects of life (in
this case, churches), may provide direction to public educators who are worried about
dienated adolescents and withdrawn families. And Chrigtian schools have long served as
models for loca control of decison-making and smdler school size, which have loomed
larger in debates about public school problems as well.

For parents whose children are not succeeding in public schoals, the aternatives
nurtured in Christian schools may provide a viable cure. One family | talked with turned
to the Chrigtian school after one of their children seemed overcome by negative peer
influence, discipline breskdowns and drug problemsin their public schools. The smaller
school size, the strong and overlgpping socid networks, and the sacred canopy over
mora norms and vaues, made it more possible to ingtill sdf-disciplinein their child.
Some students caught in a downward spird in the public school setting may not only
need a change of scenery, but may benefit from a sacred canopy and religious socia
networks. And here the educationd aternatives of the Christian schools serve a public

good.

Chrigtian Schools and Civic Participation

Does involvement in Christian schools lead parents to become more isolated and
focused on private life, further fragmenting American society and reducing public and

community participation? Are Christian schoolers withdrawing from public life? On the
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surface, the answer seems to be "yes" But the way Christian schools operate actualy
increases the involvement of parentsin the community and society.

According to some studies, Chrigtian schoolers are withdrawing from public life
into religious enclaves. One study of afundamentalist Christian school finds that parents
attempt to create a "total world,” in which the entire life of family and child isimbued
with sectarian rdigious meaning (Peshkin 1986). Another sudy finds that “the
evangelica movement ressts reiance on secular agencies for psychologicd, socid, and
educationa services.... Evangdicds are attempting to establish their own * Chrigtian’
networks and communities wherein they can exercise grester control and autonomy”
(Rose 1989: 59). According to this research, parents chose private schools to unite home,
church, and school into a coherent web—a religious web-that walls out connections to
broader civic life.

Y et the structure and culture of rdligious schools have surprisng and postive
effects on civic participation. Such schools are part of tight socid networks across
church, school, and family that are marked by trust, reciprocity, and normative direction.
That is, Chrigtian schools are sources of community, which generates further outreach
into other communities. Partly through their involvement in Christian school community,
parents develop a sense of who they are and what they ought to be about. These
characterigtics of Chrigtian schools generate civic participation in three ways that are
noteworthy.

Firg, the socid tiesin church and school creste incentives to participate in civic
life rather than remaining focused on a (private) family life. Overlapping organizationd

ties create the means of socid control; snce your friendswill ingst that you not St at
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home, you are more likely to participate in civic life. Chrigtian schools are more likely
than other forms of schooling to provide for overlgpping socid ties, across families,
church, and school.

Second, Chrigtian schools increase civic participation because they offer the
opportunity (and often require) that parents use and develop civic skills, such as public
gpeaking, organizing an event, and working with people to bring about change, that
transfer to other organizations and settings, such as politics (Rosenstone and Hansen
1993; Verba and Nie 1972; Verba, Schlozman, and Brady 1995). Collective action within
the Chrigtians school—as with any type of organizationd involvement—tends to indill
virtues of community and cooperation. Even if these associations are actively pursuing
palitica interests, involvement in Christian schools may increase public awareness and
provide an antidote to isolated individuaism (Kaufman 1999). Third, Christian schools
creste mobilization networks; that is, they tend to connect parents with information
necessary to get involved in community and politica activities.

Chrigtian schools are creating strong socid ties marked by trust and reciprocity
among parents and school personnd. Through building civic skills and mobilization
networks, Christian schools may contribute to more vital democratic life. Public schools
may have played a civic-generating role in the pagt, but the socid changes of modernity
and the bureaucratic and professiond nature of public schools makesit more difficult for
public schools to foster broader forms of civic participation among parents. Christian

schooling organizations may take up where public schools Ift off.



Conclusons

The diversty of Chrigtian schoolsis not surprisng in light of the long history of
religious plurdism in a America, in which the established churches of the Coloniesand a
union of state, church, and school faded by the mid 19™" Century (Finke and Stark 1992).
Competing in an unregulated religious marketplace, Conservetive Protestantism grew in
diverse ways not often appreciated in the popular press (Woodberry and Smith 1999).
Chrigtian schools are both an outcome of the diversity of religious movements and
denominations and a competitive market for providing schooling services. Because of
those conditions, Christian schools affiliated with Christian Reformed and other
evangelica churches diverge from the fundamentdist Chrigtian schools often affiliated
with independent Baptist schools. As we have seen, Reformed Christian School favored
openness to secular and professiond educationa texts and techniques over againgt the
doctrind clarity and Bob Jones University Press curriculum of First Baptist Chrigtian
School.

Religious differences matter as sources of Christian school diversity, but
organizationd differences cannot be ignored. Again, the relative openness to religious
diversty a Reformed Chrigtian School compared with First Baptist Christian School
owes much to the different dynamics of an independent school run by aboard of parents
versus aschool dosdly identified with a specific Baptist church. And, findly, socid class
further complicates the Christian school landscape. Covenant Christian School enjoys
Latin and Monet paintings—while Free Will Baptist marches through phonics drills—

partly because of the higher educationd levels of the parents at Covenant.



Despite their differences, Chrigtian schools share a family resemblance. Most
importantly, they see their misson as uniting the family, church, and school for the
mora, piritud, and intellectud growth of the children. And religious requirements for
employees and incorporating Bible reading and memorization and classroom prayer are
found in some form within al Chrigtian schools. Findly, the nature of Christian schooals,
which includes a strong mora order and tight relationship between family and schooal,
seems effective not only in contributing to the mora socidization of children but aso to
the civic participation of parents.

These conclusons do not put to rest dl of the sandard critiques of Chrigtian
schooling—concerns about racia segregeation, authoritarianism, dogmatism, insularity,
and socid inequdity. But these criticiams are not nearly as far reaching as they once
seemed. Theinfluence of the market on financidly precarious Christian schools forces
Chrigtian schools to moderate the role of religion and creste a more democratic governing
dructure that is respongive to parents. Parents commitment to a Christian school isless
then it might seem since American individuglism often trumps indtitutional and
community authority—especidly when parents face a schooling decision that affectsthe
wael-being of their child.

And mogt of the standard criticisms, if not narrowly targeted, run roughshod over
the diveraty of Christian schools. For example, educationa styles vary widdly across
fundamentdist and evangdica Chrigtian schools. It makes no sense to paint both as
authoritarian and isolationist. Concerns about a sanitized, pro- American history or
dogmatic approach to teaching scientific creetionism do not apply equaly across

Missouri Synod, evangelical, and fundamentdist Christian schools. A Christian school



run by aschool board rather than a church is not likdly to fit the common complaint that
Chrigtian schoolsinfuse the entire curriculum with aradica sectarian rdigious
perspective. And, with increasing educationd |levels among conservative Protestants,
charges of anti-intelectualism and concerns that Christian schools stifle student creetivity
and individud expression and prepare kids only for working classjobsisincreasingly out
of place. Educationa reform—responding to demographic changesin part—has
increased the diversity of public schools, which now include magnet and charter schools.
For smilar reasons—combined with the pergstence of religious divides within
conservative Protestantism—Chrigtian schools are likely to become increasingly diverse.
Therapid expangon of the Classcal Christian school movement in the 90sis but one

example of the increasing diversity of Chrigtian schools.
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